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This research was conducted to find out the most dominant ungrammatical forms 
made by the students of Year-10 in SMA Negeri 10 Pontianak in academic year 
2016/2017. The researcher applied descriptive research as the method. In order to 
answer the research problem, the researcher conducted several steps to find out the 
ungrammatical forms. First, the researcher collected the corpus as the source of the 
data. After that, the researcher sorted out the data that contain ungrammatical forms 
and calculated the total of ungrammatical forms. In this research, the ungrammatical, 
the researcher divided the ungrammatical forms into ungrammatical phrase and 
ungrammatical clause. Total ungrammatical phrases made by the students are 126 
with ungrammatical noun phrase dominated it. The ungrammatical clauses are 233 
times made by the students with ungrammatical nonfinite verb as the most dominant 
ungrammatical form encountered. This research covered the needs both teacher and 
students what are going to with result and as the reflection for better teaching 
learning process especially grammar in English. 
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INTRODUCTION 
A language is a tool for communication. 
As a tool, a language should be understood 
by each other by the speaker or listener. 
Nowadays, English is well-known as the 
international language that has been used in 
many aspects. It is not only applied in 
education but also in other sectors. 
Mastering English skills are very important 
to face the era especially for the students 
and it becomes necessary for every people. 
There are four types of English skills, 
they are listening, reading, speaking and 
writing. In order to have good English, 
these four skills should be mastered by the 
learners. One of the skills which refer to 
productive skill is writing. Writing in 
English is not easy for learners especially 
when English is not the learner’s first or 
second language. The differences between 
the mother tongue and English will give 
them difficulties if the learners do not 
concern about it. 
 Learning English at school, especially in 
senior high school is challenging. The 
materials given to the students depend on 
what curriculum use at that time. As part of 
learning English skills, writing became one 
of exhausted skill to be learned. The 
researcher founded that students faced 
difficulties in construct a sentence in 
English. These difficulties are normal 
because the students did not use English as 
their first or second language; as English is 
the foreign language and students only use 
it in the classroom. The students’ writing 
assignments made by the students were the 
object of this study. 
Writing is a part of teaching learning 
process in classroom. It is a complex 
process where learners or students explore 
their thoughts, transfer it into drafted 
writing, and draft it again as final writing. 
According to Harmer (2004, p.31), unlike 
the conversation or speech, writing is time 
bound in which students have more time to 
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think that they do in speaking and the 
students can write whatever comes in their 
mind and review dictionaries, grammar 
books or other references material to assist 
them. It means that students should choose 
suitable words to be arranged into sentences 
and determine the right tense to use. It also 
means that the students have time to 
prepare their writing such as the topic that 
they are going to write, to revise, and 
rearrange into a good composition. 
In English writing, students used to be 
concern about grammar. Grammar refers to 
the rules of the language. The learners of 
English must study grammar to create a 
good sentence in English. Grammar is an 
essential part of English study. It is because 
English has mostly structural in sentences. 
The constructions of grammatical sentences 
made by the students show the mastery of 
students in English. The students might 
think English grammar is difficult because 
there too many rules compared to 
Indonesia, students’ native language. The 
students’ might make incorrect construction 
or break English rules to express sentences 
in English. The difficulties in applying the 
rules of one language may cause the 
students to make an ungrammatical form in 
a language. 
There is a previous research conducted 
by Gultom (2013), entitled “Analysis of 
Ungrammatical Forms of Students’ Written 
Texts.” The method of this research is 
qualitative descriptive with the data were 
10 corpus collection conducting research 
backgrounds for thesis writing at English 
Language Education Study Program at 
Tanjungpura University written between 
2011 and 2013. Based on that finding, there 
were seventeen forms of ungrammatical 
construction that covered phrase, clause, 
and sentence. The most dominant 
ungrammatical form in this research is 
subject-verb agreement (27.5%), followed 
by fragment (16.25%), incorrect form of 
determiner-head agreement (6.25%), tense 
shift (6.25%), and incorrect preposition-
noun phrase agreement (6.25%). While the 
least dominant forms were disordering of 
conjunctions, “to infinitive”, pronoun shift, 
double preposition, and verb form (each 
percentage is 1.25%). In conclusion, 
students made quite a few ungrammatical 
constructions in research backgrounds that 
needed to take care of. 
 
METHOD 
This research is conducted to find out 
the most dominant and least dominant 
ungrammatical sentences made by the 
students. The researcher determined the 
appropriate method of this research is 
descriptive research. Descriptive research is 
defined as a research method that describe 
the characteristic of the population or 
phenomenon that is being studied. 
Descriptive research is the kind of research 
to describe systematically the situations and 
facts of a given population factually and 
accurately. Descriptive research also can be 
explained as a statement of affairs as they 
are at the present with the researcher having 
no control over variable. Moreover, 
descriptive studies may be characterized as 
simply the attempt to determine, describe or 
identify what is, while analytical research 
attempts to establish why it is that way or 
how it came to be. 
The major purpose of descriptive 
research is to describe what it exists at 
present and report what has happened or 
what is happening (Kothari, 2004, p.2). 
Descriptive research in education involves 
the description of educational phenomena. 
Description viewed in research as 
understanding what people or things mean 
is an important goal in qualitative research. 
In another way, the purpose of descriptive 
research is to describe, as well as explain, 
when it comes to a specific group of people. 
This research has corpus to replace the 
sample and population of the research. 
Corpus has been used in this research 
because this research only needs students’ 
writing assignments randomly to become 
data. In linguistics, a corpus is a collection 
of linguistic data, either compiled as written 
texts or as a transcription of recorded 
speech used for research. Traditionally a 
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corpus is a collection of language examples 
either written or spoken examples of words, 
sentences, phrases or texts. It is a large and 
structured set of texts. Briber, Connor & 
Upon (2007, p.36) state that in the corpus, 
each text must be identified and tagged 
individually by the researcher in making 
judgments in order to get the data. 
The main purpose of a corpus is to 
verify a hypothesis about language. 
Nowadays a corpus can be any collection of 
examples. Examples can be analyzed and 
rules and models underlying the examples 
can be discovered. Corpus can be used for 
both teachers and learners or researcher 
because it aimed to provide the descriptions 
of learner language which can be used in 
any purposes (Granger, Hung & Tyson, 
2002, p.4). In this research, the corpus is 
the students’ writing assignments. 
In order to obtain the data, the 
researcher applies document analysis as the 
data collection technique. Singh (2006, 
p.23) argues that analysis of data breaking 
down the complex factor into simple part 
and putting parts together in new 
arrangements for the purpose of 
interpretation. Based on this, the researcher 
did several steps or procedures to get the 
data that can be easily interpreted. The 
researcher collected textual corpus written 
from students’ writing book. The 
procedures were collecting the corpus 
sorting out the data classifying the data and 
computing the frequency. 
The researcher took the students’ 
writing book and look through all the texts. 
These students written texts are called 
corpus. As stated before, corpus is a 
collection of pieces of language text, 
selected according to external criteria to 
represent as far as possible, a language or 
language variety as a source of data for 
linguistic research. In another hand, corpus 
itself can be described as a source of the 
present data. The corpus in this research is 
the students’ writing assignments taken 
from the first task or exercise in the 
semester till the end of this research (the 
end of the first semester of year-10 students 
in academic year 2016/2017). The large 
collection of corpus has been specifically 
narrowed to only assignments that 
originally written by students such make a 
paragraph based on the genre the students’ 
learned. The corpus did not include 
exercises like fill in the blank, crossword 
question and other non-writing activities. 
After having the corpus, the data sorted 
out into grammatical phrases and 
ungrammatical clauses. To sort the data, the 
researcher only took the qualified data 
which is only the students’ writing text. The 
written text by students must be made by 
the students. The writing exclude the 
exercises that did not need students’ writing 
exercises, such as jumbled sentences, 
meaning of the word and others non writing 
with grammar exercises. 
When the sorting all the qualified data 
of ungrammatical phrases and clauses 
finished, the data classified into each type 
of ungrammatical phrase and clause. The 
classification is based on the general 
knowledge known by either the students or 
teacher in general grammar. Each 
classification explained one by one by the 
researcher in research findings followed by 
the examples and explanation of each 
grammatical. Several same ungrammatical 
forms will encountered in the students’ 
writing texts but the researcher only take 
one as example and one to explain as the 
representation but the ungrammatical forms 
still counted as the data to calculate how 
many ungrammatical forms encountered. 
The last stage is analyzing the data with 
computing the frequency. Computing the 
frequency means count the number of each 
ungrammatical either phrase or clause 
encountered. Phrase and clause 
ungrammatical forms will be separated. 
These numbers presented in research 
findings and become the evidence for what 
the most dominant and least dominant 
ungrammatical forms in phrase and clause 
in students’ writing based on the corpus and 
will be presented in the table complete with 




RESULT AND DISCUSSION 
Result 
After collecting the data, the researcher 
had sorted out and classified the 
ungrammatical form in students’ writing 
assignment. First, the researcher sorted out 
the data to only the ungrammatical one, the 
grammatical one did not count as the data. 
After that, the researcher identified the 
ungrammatical forms in phrase and clause 
and classified the ungrammatical based on 
the types. Lastly, the researcher 
reconstructed the ungrammatical form 
made by the students and provided the 
correct alternative. In this research, the 
researcher had founded 212 sentences 
categorized as the ungrammatical sentences 
in students’ writing. As stated before, the 
corpus used as the source of the data in this 
research is the students’ writing 
assignments which fulfill the qualification.  
After the calculation, the classification 
of ungrammatical form the phrases made by 
students’ in their writing, the researcher 
counts the number of each ungrammatical 
phrase. The numbers of the ungrammatical 
phrase are important to find out which 
classification is the most appeared in 
students’ writing. The number of 
ungrammatical phrases, in general, is 
shown in Table 1. 
 
Table 1 Numbers of Ungrammatical 
Phrases in General 




1. Gerund Phrase 4 
2. Noun Phrase 54 
3. Prepositional Phrase 16 
4. Verb Phrase 30 




 Total 113 
Total numbers of ungrammatical phrases 
made by students are 113. The most 
ungrammatical phrase is a noun phrase with 
fifty-seven phrases. The second is a verb 
phrase which appeared thirty times in 
student’s writing. The third one is a 
prepositional phrase with thirty times 
appeared. The fourth place is other 
ungrammatical in a phrase followed by 
gerund phrase with five times appeared and 
the last is infinitive phrase encountered 
three times in students’ writing. 
The ungrammatical clause is the next 
part of the research findings. The researcher 
had found with total of 274 ungrammatical 
clauses. A clause is a part of a sentence also 
analyzed in this research. After the 
calculation, the classification if 
ungrammatical form oh clauses made by 
students’ in their writing, the researcher 
counts the number of each ungrammatical 
clause. The numbers of the ungrammatical 
clause are important to find out which 
classification is the most appeared in 
students’ writing. The number of 
ungrammatical phrases is shown in Table 2. 
 
Table 2 Numbers of Ungrammatical 






1 Finite verb 19 
2 SV agreement 44 
3 Pronoun Agreement 83 










 Total  274 
 
The table above shown the numbers of 
ungrammatical clauses made by the 
students in their writing. The total is 274 
ungrammatical clauses. The most 
ungrammatical form of clauses made is 
pronoun agreement in a clause with eighty-
three numbers. The second place is 
nonfinite verb with sixty-nine times 
appeared in students’ writing. The third is 
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subject-verb agreement which appeared 
forty-four times in students’ writing. 
Preposition agreement and other 
ungrammatical in a clause took fourth and 
fifth place as the most ungrammatical 
clause made by the students with thirty-six 
times and twenty-two times appeared in 
students’ writing. In the other hand, the 
sixth place took by a finite verb with 
nineteen times appeared in students’ 
writing, while the least ungrammatical in 
clause made by students is question word 




In this discussion, the researcher tried to 
discuss the cause of the ungrammatical 
forms made by the students. 
Ungrammatical forms are basically caused 
by the students who learning English as 
second or foreign language. In this research 
specifically, English is objected as a subject 
in school. Writing is the main focus if this 
research because the ungrammatical forms 
made by students analyzed based on 
students’ writing. Writing itself is a process 
involves compilation of texts as well as 
orthography and grammar. The right 
meaning of words, grammatically correct 
spelling, and correct syntax and grammar 
constructions must be acquired in order to 
attain a good penmanship (Cain & Oakhill, 
2007, p.41). Students have to construct 
proper sentences in simple and compound 
sentences as apply the knowledge when 
creating texts. 
In writing, grammar plays an important 
role. Grammar is a set of rules that explores 
the forms and structures of sentences that 
can be used in a language (Gleason & 
Ratner, 2009, p. 231). The studies of 
acquisition of grammar have shown that 
one of the main preconditions for learning 
and mastering grammatical categories is to 
understand the relations between language 
units (Saxton, 2010, p.51). The speed and 
time of acquisition depend on the 
complexity of the language category and 
the frequency of its use 
In learning a new language, either 
second or foreign language, all language 
learners make mistakes. An ungrammatical 
form is one of language learner mistake. 
The ungrammatical forms made by the 
learners divided into two types, interlingual 
transfer and intralingual transfer. 
Interlingual can be referred to interference, 
language transfer and cross linguistic 
interference. Interference means negative 
transfer from the first, while the language 
transfer means directly transfer the meaning 
from the first language to the target 
language while cross linguistic is different 
pattern between the first language and the 
target language. Intralingual transfer itself 
comes from students’ own language. 
Students may make mistakes in the target 
language since the students do not know the 
target language very well and the students 
have difficulties in using it. The discussion 
about interlingual transfer and intralingual 
transfer are described below in discussion 
students’ ungrammatical forms caused by 
interlingual transfer and discussion in 
students’ ungrammatical forms caused by 
intralingual transfer. 
The main discussion in interlingual 
transfer is the influence of the first 
language. For many years, it had been 
presumed that the major source of 
ungrammatical forms made by the students 
in second language performance was done 
with the assumption in mind. When the first 
language is maintained, it became several 
sources of ungrammatical forms in 
students’ writing. The first language is 
almost always learned effortlessly and with 
nearly invariant success. The first language 
influenced exist in second language 
performance or even what percentage of 
ungrammatical can be traced to the first 
language but rather where the first language 
influence fits in the theoretical model for 
second language performance. 
First language influence appears to be 
strongest in complex word order and in 
word-for-word translations of phrases. First 
language influence may therefore be an 
indication of low acquisition. If so, it can be 
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eliminated or at least reduced by natural 
intake and language use. The ability to use 
a language requires a complex knowledge 
and skills that is automatically available to 
everyone when the learners acquire L1 as 
child. However, comparable level is seldom 
achieved in L2, even if learners expand a 
great deal of time and effort on the learning 
task. The language transition problem from 
L1 to L2 is somehow about the 
development take place in L2 grammars. 
The conclusion is L1 may substitute for the 
acquired L2 as an utterance initiator when 
the performer, in this case learners of 
English, has to produce in the target 
language but has not acquired enough of L2 
to do.  
Differential L2 outcomes may also 
affected by individual’s learning strategies 
like the behaviors and techniques the 
learners adopt in learner’s effort to learn 
second language. Selection among possible 
strategies is often a conscious choice on the 
part of learners but is strongly influenced 
by the nature of the learners’ motivation, 
cognitive style, and personality as well as 
by specific contexts of use and 
opportunities for learning. Relationship 
between L1 and L2 is sometimes become 
burden to a language learner. All languages 
are learnable but not all L2s are equally 
easy for speakers of particular L1s to 
acquire. Knowledge of L1 is an important 
component of all L2 competences in its 
initial state. 
Interference from the students’ own 
language is not only the reason for 
committing ungrammatical forms. Students 
or learners may make mistakes in the target 
language, since the students do not know 
the target language very well. This 
unknown leads the students into 
ungrammatical structure. The students or 
the learners have difficulties in using it. 
Richard (1974, p.6) states that intralingual 
interference refers to items produced by the 
learner which reflect not the structure of 
mother tongue but generalization based on 
partial exposure of the target language. 
 
CONCLUSION AND SUGGESTIONS 
Conclusion 
This descriptive research was conducted 
based on the corpus taken from Year-10 
students of SMA Negeri 10 Pontianak in 
academic year 2016/2017 to find out the 
most dominant ungrammatical form in 
students’ writing assignments. The corpus 
forms the students are analyzed based on 
the ungrammatical forms made by the 
students and classified depend on the type 
of ungrammatical forms encountered. The 
classification is divided into phrase and 
clause only in order to limit the 
ungrammatical findings. After analyzing 
the data, the researcher found 113 totals of 
ungrammatical noun phrase and 274 
number of ungrammatical clause. Based on 
findings, the most dominant ungrammatical 
form in phrase made by the students is noun 
phrase with total 54 numbers from 113 
totals. The most dominant ungrammatical 
noun phrase is incorrect word order which 
made up 18 from 54 of total ungrammatical 
noun phrases. In ungrammatical clause 
findings, the most dominant ungrammatical 
form is pronoun agreement with 83 
numbers form 274 totals with the most 
dominant ungrammatical clause is missing 
singular determiner with 18 numbers of 83 
totals. These numbers are found and 
analyzed based on the activity in students’ 
writing. Each dominant type of 
ungrammatical form either phrase or clause 
sign the weaknesses of student mastery in 
certain fields of grammar. These findings 
alongside with the numbers of each 
ungrammatical form can described situation 
happened in the class and the teacher could 
take serious further action to overcome 
these ungrammatical forms mistakes 
 
Suggestion 
In order to make the students able to 
create a grammatical sentence, both 
students and teacher must deal with several 
things. In teaching learning process, the 
researcher has some suggestions for other 
English teachers concerning the teaching of 
writing and giving correction for students’ 
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ungrammatical forms. First, the teacher 
should know the differences between major 
and minor; most and least dominant 
ungrammatical forms made by the students. 
Second, teachers should prioritize what 
should be correcting and grading. Do not 
focus only on grammar so that the students 
think that correct grammar is the only thing 
that counts in writing. Third, it is a good 
idea to share and correct the students’ work 
by the students themselves. The correction 
might be obvious spelling, punctuation, and 
capitalization. Fourth, to prepare students to 
get fluent, before start the writing, the 
teacher should give the students lessons and 
practices in grammar rules. Finally, it is 
necessary that the teacher teach the types of 
tenses to overcome several types of text in 
school book materials. Different genre of 
text mostly has the different types of tenses; 
therefore the teacher needs to be aware of 
this. Nevertheless, the teacher may also use 
strategic strategies by having more writing 
with grammar activities that can improve 
students’ grammar skill.  
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